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Pupil Premium Strategy Statement 

This statement details our school’s use of pupil premium (and recovery premium for the  

2023 to 2024 academic year) funding to help improve the attainment of our disadvantaged 

pupils. 

It outlines our pupil premium strategy, how we intend to spend the funding in this academic 

year and the following two academic years and the effect that last year’s spending of pupil 

premium had within our school. 

School overview  

Detail  Data  

School name  Dearham Primary  

Number of pupils in school   220 

Proportion (%) of pupil premium eligible pupils  17.3%  

Academic year/years that our current pupil premium 
strategy plan covers (3 year plans are recommended) 

2024-25 

2025-26   

2026-27  

Date this statement was published   31st December 2024 

Date on which it will be reviewed  1st December 2025  

Statement authorised by  S Busigny  

Pupil premium lead  S Busigny  

Governor / Trustee lead  J Stewart  

Funding overview  

Detail  Amount  

Pupil premium funding allocation this academic year  £60,680  

Recovery premium funding allocation this academic year  £0  

WELL Funding £4,500 

Pupil premium funding carried forward from previous 
years (enter £0 if not applicable)  

£0  

Total budget for this academic year  

If your school is an academy in a trust that pools this 
funding, state the amount available to your school this 
academic year  

£65,180  
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Part A: Pupil premium strategy plan  

Statement of intent  
At Dearham Primary School, we are committed to ensuring that every pupil, regardless of their 
background or challenges, achieves their full potential. Our Pupil Premium funding is a key 
resource in enabling us to provide targeted support and interventions to address inequalities and 
barriers to learning. 
 
We aim to create an inclusive environment where all pupils, including those eligible for the Pupil 
Premium, thrive academically, socially, and emotionally. By addressing gaps in attainment and 
promoting equity, we strive to equip every pupil with the skills and opportunities they need to 
succeed in life. 
 
The key objectives of our Pupil Premium strategy are to: 
 
1. Close attainment gaps: Reduce the gap between disadvantaged pupils and their peers by 

providing high-quality teaching and targeted interventions. 
 
2. Support well-being: Enhance the emotional and social well-being of disadvantaged pupils to 

ensure they are ready to learn. 
 
3. Broaden opportunities: Provide access to enriching experiences and activities that inspire 

ambition and promote engagement. 
 
4. Foster high expectations: Cultivate a culture of aspiration and resilience among all pupils, 

particularly those from disadvantaged backgrounds. 
 
We are determined to use the Pupil Premium funding effectively and transparently to make a 
measurable difference in the lives of disadvantaged pupils. Through collaboration, innovative 
approaches, and a relentless focus on outcomes, we will ensure that no pupil is left behind. This 
statement underpins our belief that all children can succeed, and it is our privilege to support them 
in achieving their aspirations. 

 

Challenges  

This details the key challenges to achievement that we have identified among our 

disadvantaged pupils.  

Challenge 
number  

Detail of challenge   

1  Internal assessment data indicated maths attainment among disadvantaged 
pupils is below that of non-disadvantaged pupils. Attainment at the end of Y6 
confirms that disadvantaged pupils do not perform as well as their non-
disadvantaged peers in end of KS Maths Assessments. 

2  Assessment and observations show disadvantaged pupils having greater 
difficulty with phonics than their peers do. This impacts negatively on reading 
development and performance in end of KS Assessments. 
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3  Language and communication skills on entry are lower for disadvantaged pupils 
than non-disadvantaged. This impacts throughout their school career if not 
addressed quickly with curriculum matched to the needs and interests of the 
children and a vocabulary rich environment. 

4  30% of disadvantaged pupils are persistent absentees (compared to 17% of 
non-disadvantaged) with 68% of disadvantaged pupils having an attendance 
rate below the targeted 97% (compared to 48% of non-disadvantaged). 

5  Social, emotional and mental health well-being issues impact on the children 
being ready to learn. These challenges particularly affect disadvantaged pupils, 
including their attainment.  

 

Intended outcomes   

This explains the outcomes we are aiming for by the end of our current strategy plan, and 

how we will measure whether they have been achieved.  

Intended outcome  Success criteria  

Improved Maths and English attainment for 
disadvantaged pupils throughout the school 
and at the end of KS2.  

End of term assessments in all year groups 
in Maths, Reading, Writing and SPaG show 
improved outcomes. KS2 Maths and English 
outcomes at the end of 2024-25 indicate 
disadvantaged children perform as well as 
their non-disadvantaged peers in meeting 
the standards.   

Pupils achieve above national average in 
phonics screening. 

Phonics assessments at the end of Y1 show 
the school consistently performs above 
national attainment for disadvantaged pupils 
(as it does for non-disadvantaged pupils.)  

A vocabulary rich curriculum and environment 
expands the vocabulary and communication 
skills of disadvantaged pupils in line with their 
peers.  

Classroom displays will include subject 
specific vocabulary and children will be 
encouraged to talk about what they are 
doing. Challenging vocabulary encouraged 
in all aspects of writing and technical 
vocabulary used in all subjects. Knowledge 
organisers will be used consistently 
throughout the school. 

The spoken language of Early Years’ pupils is 
good and allows them to communicate and 
access all areas of the EY Framework. 

Pupils in EY make good progress and 
achieve the Early Learning Goals. 

Achieve and sustain pupil SEMH well-being 
for all pupils, but particularly disadvantaged 
children.  

Pupils are happy, healthy and ready to learn. 
ELSA and Draw Talk sessions are used 
effectively to support all pupils who are 
facing SEMH challenges. 

All children benefit from a broad, enriched 
curriculum and the opportunity to participate in 
residentials and other extra-curricular 
activities and are not penalised by cost. 

Children participate in increased external 
enrichment activities such as residentials, 
widening their cultural capital. 
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Activity in this academic year  

This details how we intend to spend our pupil premium (and recovery premium funding) this 

academic year (2024-2025) to address the challenges listed above.  

Teaching (for example, CPD, recruitment and retention)  

Budgeted cost: £24,500  

Activity  Evidence that supports this approach  Challenge 
number(s) 
addressed  

Participation in Maths Hub 
‘Primary Teaching for Mastery 
– Embedding 2024-25’ and 
application of NCETM 
Mastering Number 
Programme throughout Early 
Years and KS 1. Training for all 
staff to ensure understanding of 
effective mathematical 
pedagogy and use of resources. 

EEF Teaching and Learning Toolkit provides 
evidence that mastery learning approaches 
have consistently positive impacts, with 
effects higher for primary school pupils and in 
mathematics (+5 months). 
Mastery learning | EEF 

1 

All staff to be trained in 
delivering Little Wandle 
phonics programme so that this 
is embedded to ensure all 
children in Early Years and KS1 
receive high quality phonics 
teaching. KS2 catch up groups 
ensure gaps are filled as 
children complete the 
programme. 

Teaching phonics has a positive impact 
overall (+5 months) with very extensive 
evidence and is an important component in 
the development of early reading skills, 
particularly for children from disadvantaged 
backgrounds. 
Phonics | EEF 
 

1 (problem 
solving) and 2 

Ensure that Accelerated 
Reader and Reciprocal Reader 
continue to be used throughout 
the school to raise pupils’ 
reading comprehension skills. 
Continued training on use of 
programmes for all staff, 
including how to administer and 
analyse the assessments to 
ensure that texts provide the 
appropriate level of challenge. 

EEF evidence shows that reading 
comprehension strategies are high impact on 
average (+6 months). Texts need to be the 
appropriate level of difficulty and 
comprehension strategies need to be taught 
explicitly. 
Reading comprehension strategies | EEF 

1 (problem 
solving), 2, 3 

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/mastery-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/phonics
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/reading-comprehension-strategies
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Deputy Head/English Lead to be 
given time to develop an oracy 
curriculum and implement this 
across the school. Link with 
other cluster schools to 
participate in an oracy pilot 
project. 

EEF Teaching and Learning Toolkit 
demonstrates that on average, oral language 
approaches have a high impact on pupil 
outcomes of 6 months’ additional progress. 
It is important that spoken language activities 
are matched to learners’ current stage of 
development, so that it extends their learning 
and connects with the curriculum. 
Training can support adults to ensure they 
model and develop pupils’ oral language skills 
and vocabulary development. 
Oral language interventions | EEF 
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Targeted academic support (for example, tutoring, one-to-one support 

structured interventions)   

Budgeted cost: £25,000  

Activity  Evidence that supports this approach  Challenge 
number(s) 
addressed  

TA targeted intervention groups 
in KS1 and KS2 to support 
Maths understanding and 
number sense, using Dynamo 
Maths programme. 

Teaching assistants can provide a large 
positive impact on learner outcomes, if they 
are deployed appropriately. (+4 months) 
Targeted deployment, where teaching 
assistants are trained to deliver an 
intervention to small groups or individuals has 
a higher impact. 
Teaching Assistant Interventions | EEF 
Research has shown that using the Dynamo 
Maths NumberSenseMMR programme can 
see improvements of 11.67% for an 
intervention period of 12 weeks. 
Validation & Standardisation – Dynamo Maths 

1 

TA targeted intervention groups 
and 1:1 in KS2, using 
Lightning Squad, to support 
reading and comprehension 
skills of those children who 
have completed the Little 
Wandle phonics programme 
but who still have gaps. This 
will be alongside the continued 
use of Accelerated Reader, to 
promote reading 
comprehension and reading for 
pleasure. 

EEF evidence shows that reading 
comprehension strategies are high impact on 
average (+6 months). Texts need to be the 
appropriate level of difficulty and 
comprehension strategies need to be taught 
explicitly. 
Reading comprehension strategies | EEF 

1 (problem 
solving), 2, 3 

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/oral-language-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/teaching-assistant-interventions
https://dynamomaths.co.uk/validation-and-standardisation/
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/reading-comprehension-strategies
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ELSA and Draw Talk support 
offered to those children 
identified as needing the 
intervention to support SEMH 
wellbeing. 

ELSA has been working in school and had a 
positive impact on the children involved. Their 
relationships in school have strengthened and 
they are more able to concentrate and focus 
on work therefore improving outcomes. 
Social and emotional learning approaches 
have a positive impact, on average, of 
4 months’ additional progress in academic 
outcomes over the course of an academic 
year. 
Social and emotional learning | EEF 
 

1,2,3 and 5  

 

Wider strategies (for example, related to attendance, behaviour, 

wellbeing)  

Budgeted cost: £ 15,680 

Activity  Evidence that supports this approach  Challenge 
number(s) 
addressed  

Providing access to enrichment 
activities, community events 
and residential trips – giving 
financial support and reductions 
for Pupil Premium families. 

2017 EEF study highlighted that enrichment 
activities improve non-cognitive skills such as 
resilience and self-regulation. 
 
Research published in the journal Child 
Development showed that children who 
participate in extra-curricular activities perform 
better academically and socially. 
 
Giving access to extra-curricular activities 
helps reduce the gap of what children 
experience due to their socioeconomic status. 
 
The evidence supports integrating residential 
trips and after-school activities into primary 
education, as they foster a well-rounded 
development essential for lifelong success. 

3,4,5 

Ensure that pupils are happy, 
healthy and in school. Use 
Studybugs to maximise pupil 
attendance, improve mental 
and physical well-being and 
engage all parents. 

An EEF 2022 study shows that interventions 
that show promise in raising attendance take 
a holistic approach in understanding pupils 
and their specific need, and address the 
specific barriers to attendance that have been 
identified. 

4 

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
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Provide subsidised access to 
Breakfast club and wraparound 
care for Pupil Premium families. 

Breakfast clubs and wraparound care have 
been shown to be particularly beneficial for 
pupil premium children. These initiatives 
provide not only practical support but also 
directly enhance children’s learning, well-
being and social development. 
 
EEF Magic Breakfast trial (updated 2019) 
observed that offering breakfast clubs 
observed better overall attendance rates. 
 

4,5 

Positive regard training for all 
staff and implementation of 
positive regard approach to 
manage behaviour. 

A 2020 review in the journal Frontiers in 
Psychology emphasised that consistent 
positive regard helps children to build 
emotional resilience and a stronger sense of 
self-worth. 
 
The average impact of behaviour interventions 
is four additional months’ progress over the 
course of a year. Evidence suggests that, on 
average, behaviour interventions can produce 
moderate improvements in academic 
performance along with a decrease in 
problematic behaviours.  

3,4,5 

Links with UCLAN (University of 
Central Lancashire) to show 
pupils university and promote 
aspirations. Visit to university 
and participation in Lancashire 
Science Festival. 

Although EEF reports that there is limited 
research into the effect of aspiration 
interventions, it remains important to expose 
pupils to a wide range of possibilities to inspire 
ambition and broaden their horizons. 
 
Teacher expectations play a role in shaping 
pupil outcomes and teachers should aim to 
communicate a belief in the academic 
potential of all pupils. 
 
Aspiration interventions | EEF 
 

1-5 

  

Total budgeted cost: £ 65.180  

  

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/aspiration-interventions
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Part B: Review of outcomes in the previous academic 

year  

Pupil premium strategy outcomes  

This details the impact that our pupil premium activity had on pupils in the 2023 to 2024 

academic year.   

Our assessments in 2023-24 show that there is still a significant gap between disadvantaged 

and non-disadvantaged children. 

At the end of Reception, 67.7% of all pupils achieved GLD. Neither of the two disadvantaged 

pupils achieved GLD, meaning that 72.5% of non-disadvantaged children achieved GLD.  

In Year 1, 8/28 pupils were disadvantaged. Of these 8 pupils, 5 of them achieved the expected 

Y1 phonics level. Of the 3 disadvantaged pupils who did not achieve it, one of the pupils is non-

verbal and has an EHCP with a severe learning disability, another was unable to take the test 

due to being diagnosed with Type 1 diabetes at that time and the other only joined the school 

in April 2024. Little Wandle phonics continues to have successful outcomes in KS1. 95% of 

non-disadvantaged pupils achieved the expected level for phonics. 

In the 23-24 KS2 SATS, the results were as follows: 

 All Year 6 

31 pupils 

Disadvantaged 

5/31 

Non-disadvantaged 

26/31 

Writing 73.6% 20% 84.6% 

Reading 67.7% 40% 73.1% 

Maths 61.3% 0% 73.1% 

SPaG 67.7% 20% 76.9% 

RWM combined 45.2% 0% 53.8% 

 
` All children who wished to attend residential and other school trips were able to do so. 
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Externally provided programmes  

Please include the names of any non-DfE programmes that you purchased in the 

previous academic year. This will help the Department for Education identify which ones 

are popular in England  

Programme  Provider  

Accelerated Reader  Renaissance Learning.  

Spelling Shed  Education Shed Inc.  

Purple Mash  Purple Mash  

Language Angels  Language Angels.com  

Tapestry  Tapestry  

SeeSaw SeeSaw 

Little Wandle  Little Wandle Trust  

Times Table Rockstars  Maths Circle  

Reading Plus  Reading Plus  

Lightning Squad FFT Education 

KAPOW Kapow Primary 

White Rose Maths White Rose Education 

LBQ LBQ 

  

  


